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Gen er a l  Mar k in g  Gu id an ce  

 

 All candidates m ust  receive the sam e t reatm ent . Exam iners m ust  m ark 

the first  candidate in exact ly the sam e way as they m ark the last . 

 Mark schem es should be applied posit ively. Candidates m ust  be rewarded 

for what  they have shown they can do rather than penalised for 

om issions.  

 Exam iners should m ark according to the m ark schem e not  according to 

their  percept ion of where the grade boundaries m ay lie.  

 There is no ceiling on achievem ent . All m arks on the m ark schem e should 

be used appropriately.  

 All the m arks on the m ark schem e are designed to be awarded. Exam iners 

should always award full m arks if deserved, ie if the answer m atches the 

m ark schem e. Exam iners should also be prepared to award zero m arks if 

the candidate’s response is not  worthy of credit  according to the m ark 

schem e. 

 Where som e judgem ent  is required, m ark schem es will provide the 

pr inciples by which m arks will be awarded and exem plificat ion m ay be 

lim ited. 

 When exam iners are in doubt  regarding the applicat ion of the m ark 

schem e to a candidate’s response, the team  leader m ust  be consulted. 

 Crossed out  work should be m arked UNLESS the candidate has replaced it  

with an alternat ive response. 
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Pap er  2 :   Un seen  Tex t s an d  Poet r y  An t h o log y  

 

Sect ion  A  

 

Quest ion 

Num ber 

I ndicat ive content  

1  Exam iners should be alert  to a variety of responses and should reward 

points which are clearly based on evidence from  the text .  Evidence of a 

degree of personal response m ust  be given.  I t  is not  sufficient  to 

sum m arise or paraphrase, nor is it  sufficient  sim ply to list  literary 

devices.  

 

Th e p oet ’s d escr ip t i v e sk i l l s:  

 the poet  uses the cent ral idea of m oney and what  it  cannot  do 

literally and pract ically, whilst  showing the various and wide-

ranging effects of the lack of m oney  

 the t it le suggests a cont inent -wide problem , reinforced in the 

poem  by the use of ‘we’, ‘us’ and ‘our’ 

 there is a focus on the negat ive:  ‘don’t ’,  ‘can’t ’,  ‘won’t ’,  ‘never’ 

 the repet it ion of ‘som ewhere’ em phasises the difference between 

the world of the Afr ican boy, and the world, presum ably western, 

which does have m oney;  the ‘bigt im e gent lem en’ are referred to in 

the seventh stanza 

 the speaker of the poem  describes how the r ich ‘gent lem en’ are 

‘m inding m oney’ and how they are ‘body guarded’;  m oney gains 

‘respect ’ 

 the poem  ends with the speaker in the poem  wishing for som e of 

the ‘m agic of m oney’ to be dist r ibuted ‘like leaves in wind’. 

 

Th e p oet ’s ch o ice o f  lan g u ag e:  

Reward all relevant  exam ples of language and com m ents on its 

effect iveness, e.g.:  

 the poet  creates new words by put t ing two words together:  

‘daylong’ and ‘yearlong’ perhaps suggest ing how t im e seem s 

extended in this poverty-st r icken situat ion  

 the word ‘yet ’ is repeated with changed m eaning and em phasis in 

different  contexts 

 there is a powerful im age near the end:   ‘f lesh m elts from  our 

bones’ showing the effects of starvat ion 

 ‘shr ivel’ is a st rong word, giving a visual im pression 

 ‘don’t  open gates in other count r ies’ suggests the lim itat ions 

caused by poverty 

 alliterat ion, such as in the second stanza, gives an alm ost  song-

like effect  

 repet it ion is used throughout :  ‘m illions and m illions’,  ‘lots and lots’ 

to reinforce the idea of the extent  and reach of this problem  

 words are linked to size:  ‘big’.  ‘bigger’. ‘sm all’ 

 in the sixth stanza, the poet  uses alliterat ion and repet it ion to 

powerful effect :  ‘sick’ and ‘sick’, ‘pound’ and ‘powder’ 

 ‘walled- round’ and ‘bigt im e’ gent lem en provide a cont rast  to the 

‘people/ without  m oney’ 

 the poem  concludes with a sim ile from  nature:  ‘like dropped 
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leaves in the wind’.  

 

Th e p oet ’s u se o f  f o r m  an d  st r u ct u r e:  

 five- line stanzas;  each stanza deals with a different  aspect  of the 

issue and each ends in a full stop apart  from  the last  two stanzas, 

suggest ing a series of exam ples  

 there is no rhym e but  repet it ion serves to link ideas and suggest  

m ot ifs 

 the sixth stanza is the m ost  physical with its descript ion of 

sickness, and im plicat ion of death 

 the last  two stanzas provide a cont rast  between the poor in 

undeveloped count r ies and the lives of the r ich. 

 

These exam ples are suggest ions only.  Accept  any valid responses.  

 

Rew ar d  a  clear  p er son al  r esp on se, p r ov id ed  t h is i s w el l  

su p p o r t ed  f r om  t h e t ex t . 

 

 

Level Mark AO3 

 0 No rewardable m ater ial 

Lev el  1  1-4  Lit t le understanding of language, st ructure and form  and 

how these are used to create literary effects 

 Lim ited connect ions are m ade between part icular  

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 Lim ited use of relevant  exam ples to support  the answer 

 

Lev el  2  5-8  Som e understanding of language, st ructure and form  and 

how these are used to create literary effects 

 Som e connect ions are m ade between part icular 

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 Som e use of relevant  exam ples to support  the answer 

 

Lev el  3  9-12  Clear understanding of language, st ructure and form  and 

how these are used to create literary effects 

 Sound connect ions are m ade between part icular  

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 Use of clearly relevant  exam ples to support  the answer 

 

Lev el  4  113-16  Thorough understanding of language, st ructure and form  

and how these are used to create literary effects 

 Assured connect ions are m ade between part icular  

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 Use of assured, relevant  exam ples to support  the answer 

 

Lev el  5  117-20  Percept ive understanding of language, st ructure and 

form  and how these are used to create literary effects 
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 Discrim inat ing connect ions are m ade between part icular  

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 Discrim inat ing use of relevant  exam ples to support  the 

answer 
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Quest ion 

Num ber 

I ndicat ive content  

2  Exam iners should be alert  to a variety of responses and should reward 

points which are clearly based on evidence from  the text .  

  

Th e w r i t e r ’s d escr ip t i v e sk i l l s:  

 the feelings that  Ursula has about  her class are cent ral here, and 

there is throughout  a sharp cont rast  between her and the class 

 there is also a cont rast  between her and Mr Brunt  which to Ursula 

em phasises her own inadequacies 

 the difference between the young wom an on her own, and the 

‘fifty- five’ or ‘fift y ’ children is st ressed 

 Ursula is constant ly at  a disadvantage and her isolat ion is 

em phasised throughout  the passage 

 Ursula’s feelings are presented, som et im es m entally and 

som et im es physically:  she is ‘in torture’ and she felt  ‘she could 

not  breathe’ 

 we see this situat ion in the third person but  ent irely through 

Ursula. 

 

Th e w r i t e r ’s ch o ice o f  lan g u ag e:  

 the first  verb of the passage is ‘faced’ which already suggests a 

conflict  or confrontat ion 

 the writer em ploys m any st r ik ing im ages that  reinforce the idea 

of Ursula’s feeling of being the prey of the class:  she is ‘at  bay’ 

 there is increasing em phasis on the ‘inhum an’ nature of the class 

 this also links to the way Mr Brunt  teaches ‘Like a m achine’ 

 the conflict  which Ursula feels st rengthens unt il it  becom es m ore 

like a war:  the children are ‘host ile’,  hands shoot  up ‘like blades’, 

the children are a ‘squadron’ 

 there is repet it ion for effect , for exam ple ‘inhum an’. 

 

Th e w r i t e r ’s u se o f  st r u ct u r e an d  f o r m :  

 the passage builds by providing m ore exam ples of Ursula’s 

feelings towards the children, with increasing intensity unt il the 

ending of ‘a collect ive inhum an thing’ 

 the cont rast  with Mr Brunt  serves to underline Ursula’s own 

insecurit ies and fears 

 there is only one exam ple of direct  speech when Ursula asks a 

quest ion of the class 

 although there is a variety in sentence length and st ructure, the 

series of short , sim ple sentences em phasises Ursula’s increasing 

desperat ion:  ‘The children were her m asters’, ‘She could not  get  

away from  it ’,  ‘They were a squadron’.  

 

These exam ples are suggest ions only.  Accept  any valid responses.  

 

Rew ar d  a  clear  p er son al  r esp on se, p r ov id ed  t h is i s w el l  

su p p o r t ed  f r om  t h e t ex t . 
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Level Mark AO3 

 0 No rewardable m ater ial 

Lev el  1  1-4  Lit t le understanding of language, st ructure and form  and 

how these are used to create literary effects 

 Lim ited connect ions are m ade between part icular  

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 Lim ited use of relevant  exam ples to support  the answer 

 

Lev el  2  5-8  Som e understanding of language, st ructure and form  and 

how these are used to create literary effects 

 Som e connect ions are m ade between part icular 

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 Som e use of relevant  exam ples to support  the answer 

 

Lev el  3  9-12  Clear understanding of language, st ructure and form  and 

how these are used to create literary effects 

 Sound connect ions are m ade between part icular  

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 Use of clearly relevant  exam ples to support  the answer 

 

Lev el  4  13-16  Thorough understanding of language, st ructure and form  

and how these are used to create literary effects 

 Assured connect ions are m ade between part icular  

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 Use of assured, relevant  exam ples to support  the answer 

 

Lev el  5  17-20  Percept ive understanding of language, st ructure and 

form  and how these are used to create literary effects 

 Discrim inat ing connect ions are m ade between part icular  

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 Discrim inat ing use of relevant  exam ples to support  the 

answer 
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Sect ion  B  

 

Quest ion 

Num ber 

I ndicat ive content  

3  Exam iners should be alert  to a variety of responses and should reward 

points which are clearly based on evidence from  the two texts.  Evidence 

of a degree of personal response m ust  be given.  I t  is not  sufficient  to 

sum m arise or paraphrase, nor is it  sufficient  sim ply to list  literary devices.  

I f - :   

 the poem  offers guidance from  an older to a younger m an through 

the use of the condit ional throughout   

 hopes and fears are im portant , but  Kipling perhaps em phasises the 

im portance of not  hoping or fearing too m uch 

 the poem  has a very regular rhym e and rhythm  which works 

together with the repeated pat tern of ‘I f’,  ‘And’, and ‘Or’ at  the 

beginnings of lines to em phasise future possibilit ies 

 there is, however, som e variat ion in the rhym ing words which are 

som et im es single syllable words ( ‘lies’ and ‘wise’) , and som et im es 

two or m ore ( ‘wait ing’ and ‘hat ing’) . Kipling uses ‘you’ and ‘you’ as 

the first  rhym e st ressing the didact ic nature of the poem  m irror ing 

the narrator ’s hopes and fears for the future  

 it  works by a series of cont rasts:  t rust  and doubt , t r ium ph and 

disaster, kings and com m on touch 

 ‘Tr ium ph’ and ‘Disaster ’ are personified as if to indicate that  they 

can take a hum an form  but  nonetheless are ‘im postors’ 

 the poem  builds up to its clim ax of the last  two lines, em phasised 

by the exclam at ion m ark which shows the fulfilm ent  of hopes for 

the future 

 the capitalisat ion of ‘Man’ adds to its significance as an aspirat ion 

 ‘m y son’ adds a personal touch at  the end, but  it  could be argued 

that  the hopes and fears in the poem  are for every young m an. 

 

Pr ay er  Bef o r e Bi r t h :  

 the poem  is organised round the idea of hopes and fears, with the 

unusual perspect ive of the unborn child giving a new way to 

evaluate the act ions of hum anity 

 the m ajor ity of the poem  is based on a descr ipt ion of a range of 

different  kinds of fears ranging from the surreal and the horr ific to 

the very real dangers in society 

 stanza three highlights the unborn child’s hopes and suggests the 

restorat ive powers of nature and the ‘white light ’ for  guidance 

 the form  and st ructure of the poem  are very st r ik ing, with the 

actual visual im age on the page very not iceable 

 repet it ion is significant  in the poem  and is em ployed throughout , 

with words and sounds repeated, in part icular ‘m e’ 

 rhym e is internal, and linked to repet it ion:  ‘tall walls wall m e’,  

‘thither or hither and thither’ 

 the im ages are varied, intense and som et im es violent  

 the enjam bm ent  and line/ sentence st ructure create a fast , often 

breathless pace 

 the poem  concludes with a short  stanza and the rhym e ‘spill m e … 

kill m e’, encapsulat ing hopes and fears in the poem .   
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These exam ples are suggest ions only.  Accept  any valid responses.  

 

Rew ar d  a clear  p er son al  r esp on se, p r ov id ed  t h is i s w el l  su p p or t ed  

f r om  t h e t ex t . 

   

Level Mark AO3 /  AO4 

 0 No rewardable m ater ial 

    

Lev el  1  1-4  Engagem ent  with the text  is lim ited, exam ples used are of 

lim ited relevance 

 Lit t le understanding of language, st ructure and form  and 

how these are used to create literary effects 

 Lim ited connect ions are m ade between part icular 

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 

Lev el  2  5-8  Som e engagem ent  with the text  is evident , exam ples used 

are of part ial relevance 

 Som e understanding of language, st ructure and form  and 

how these are used to create literary effects 

 Som e connect ions are m ade between part icular techniques 

used by the writer and presentat ion of ideas, them es and 

set t ings 

 

Lev el  3  9-12  Sound engagem ent  with the text  is evident , exam ples 

used are of clear relevance 

 Clear understanding of language, st ructure and form  and 

how these are used to create literary effects 

 Sound connect ions are m ade between part icular 

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 

Lev el  4  13-16  Sustained engagem ent  with the text  is evident , exam ples 

used are thoroughly relevant  

 Thorough understanding of language, st ructure and form  

and how these are used to create literary effects 

 Sustained connect ions are m ade between part icular 

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 

Lev el  5  17-20  Assured engagem ent  with the text  is evident , exam ples 

used are discr im inat ing 

 Percept ive understanding of language, st ructure and form  

and how these are used to create literary effects 

 Discrim inat ing connect ions are m ade between part icular 

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 
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Quest ion 

Num ber 

I ndicat ive content  

4  Exam iners should be alert  to a variety of responses and should reward 

points which are clearly based on evidence from  the two texts.  

I ndicat ive content  is offered on La Belle Dam e Sans Merci,  but  because 

candidates are asked to choose any other appropriate poem  from  the 

select ion, it  is not  possible to indicate content  for the second except  in 

generic ways.  

La Bel le  Dam e San s Mer ci :  

 the t radit ional ballad form  is used for telling folk and fairy tales 

 the bleak and lifeless set t ing creates int r igue im m ediately  

 the story is told to the quest ioner, so there are two ‘I ’s here 

 the reader is cur ious to find out  why the knight  is ‘haggard’ and 

‘woe-begone’ and how he has been bewitched by the Lady 

 the story gradually reveals the power and the st rangeness of the 

‘faery’s child’ 

 this ballad rhym es the second and fourth line of each stanza, but  

the rhym es vary from  st ronger to weaker, em phasising the 

st rangeness and eeriness of the poem ’s atm osphere and set t ing 

 Keats uses deliberate archaism s of language and const ruct ion, 

m irror ing a m edieval ballad, which the reader m ight  find 

interest ing 

 repet it ion is used to engage the reader, and the final stanza 

echoes the first , with som e variat ion, st ressing the fate of the 

knight  and linking him  to the ghast ly line of other suitors who 

have been bewitched 

 the atm osphere is consciously eerie in the lat ter part  in part icular, 

but  the m ood is int r iguing from  the start , with quest ions raised for 

the reader about  the solitude of the doom ed ‘loiter ing’ knight -at -

arm s 

 Keats reveals som e part  of the story, but  leaves som e as 

m yster ious and unresolved.  

Th e secon d  p oem :  

the poem  chosen m ust  be one in which the writer tells a story to engage 

the interest  of the reader, such as:  My Last  Duchess,  Half-past  Two,  

Hide and Seek, War Photographer, and Telephone Conversat ion.   

These exam ples are suggest ions only. Accept  any other valid responses. 

 

Rew ar d  a  clear  p er son al  r esp on se, p r ov id ed  t h is i s w el l  

su p p o r t ed  f r om  t h e t ex t . 
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Level Mark AO3 /  AO4 

 0 No rewardable m ater ial 

Lev el  1  1-4  Engagem ent  with the text  is lim ited, exam ples used are 

of lim ited relevance 

 Lit t le understanding of language, st ructure and form  and 

how these are used to create literary effects 

 Lim ited connect ions are m ade between part icular  

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 

Lev el  2  5-8  Som e engagem ent  with the text  is evident , exam ples 

used are of part ial relevance 

 Som e understanding of language, st ructure and form  and 

how these are used to create literary effects 

 Som e connect ions are m ade between part icular 

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 

Lev el  3  9-12  Sound engagem ent  with the text  is evident , exam ples 

used are of clear relevance 

 Clear understanding of language, st ructure and form  and 

how these are used to create literary effects 

 Sound connect ions are m ade between part icular  

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 

Lev el  4  13-16  Sustained engagem ent  with the text  is evident , exam ples 

used are thoroughly relevant  

 Thorough understanding of language, st ructure and form  

and how these are used to create literary effects 

 Sustained connect ions are m ade between part icular 

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 

 

Lev el  5  17-20  Assured engagem ent  with the text  is evident , exam ples 

used are discr im inat ing 

 Percept ive understanding of language, st ructure and 

form  and how these are used to create literary effects 

 Discrim inat ing connect ions are m ade between part icular  

techniques used by the writer and presentat ion of ideas, 

them es and set t ings 
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